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Abstract 
In this study, lecturing of a predetermined subject using creative drama method in design education within the scope of a lecture 
is discussed. Purpose of the research is to test whether the use of creative drama is a beneficial method for visualization of design 
education. 
This study,  consist  of  two different  processes,  was carried out in order to show the effects of the usage of creative drama as a 
teaching method in design education on the academic success of the students and the permanence of the knowledge. 
© 2009 Published by Elsevier Ltd. 
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1. Introduction 
Examining the historical development of notions of design and drama, it is possible to mention many common 
traits between these two fields. The fact that roots of these two notions are focused on “humans” and “living” 
supports this observation. Drama is an expression method including effects such as emotions, motion and sound.  
San (2006b) states the fact that individuals give meaning to an event, an idea, experience, an abstract concept or 
behaviour by arranging old cognitive patterns during the gamelike period in which experience and emotion are 
observed in a group work by the help of theatrical or drama techniques like improvisation, role playing is called 
creative drama. 
 
Creative drama as an education method consists of three basic stages;  
I. Preparation-Warming-Up Studies,  
II. Animation, 
III. Evaluation-Discussion (AdÕgüzel et al., 2007). 
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During these stages, visualization is achieved using several different techniques such as lecturing technique, 
writing in role, photograph, memoirs and improvisation, which include notions such as sound, emotion and motion. 
A class plan can be prepared using the techniques selected in compliance with the class and the topic1. 
These techniques used in creative drama applications can also be implemented by being developed according to 
the attendees, purpose of the educator (leader) and the subject to be narrated. Using these methods, the educator will 
help the individuals to concretize abstract notions and to achieve personal development and self-confidence. 
The games, role playing and improvisations that takes place in creative drama method provide learning that based 
on life and support the permanence of the knowledge. It can be affirmed in the process of creative drama giving 
place to not only the cognitive side of knowledge but also the affective and kinesthetic sides of knowledge develop 
the social skills of students and it raises the interest of the students towards lesson. Interactive relations and sharings 
of individual in the environment have influence in arising meaningful and permanent learning. 
With creative drama method individuals become aware of themselves and others around them and they increase 
their ability of studying and participation. Cognitive, affective, social, kinesthetic and attending skills taking place in 
creative drama as a learning method easily correspond to design education as a visually-effective education method. 
Today, applications are made with various branches of science under several topics using creative drama method. 
Preschool, Turkish, Mathematics, Science, Social Sciences, Foreign Language and Art Education can be shown as 
an example. Such applications give the impression that creative drama method can also be applied in architecture 
and design education.  
Creative drama as an education method influences on raising the interest and motivation of the students on the 
work or the class, as well as improving their problem-solving skills. Additionally, the fact that a student is actively 
participating in the course contributes in the quality of learning and permanence of knowledge. By this method, 
students achieve to know themselves and discover their creative aspects in addition to the attainments mentioned 
above. 
2. Method 
In this study, it was investigated in a sample class applied by the researchers whether the drama method is 
effective on supporting visualization/animation in design education and therefore on learning.  
In this context, content of department classes and application forms influenced the selection of the class during 
which the researchers would perform the application. ‘Project’ classes were not preferred due to the fact that these 
classes consisted of small groups (6-10 students) and that the students were more active during the course of the 
class than other classes because of the execution method, and classes during which the class leader could be active 
and could use straight lecturing with traditional methods were selected.  
Under the light of the criteria specified above, it was decided to prepare a creative drama education program 
within the scope of “Furniture History” class. Date of the class chosen for application was determined by discussing 
with the lecturer of the class.  Creative drama education program was designed in relation with the topics of ‘20. 
mid-century furniture design’ covering the subjects to be lectured on the determined date, and the education 
program designed was applied (KÕlÕçaslan, 2010). 
The application was executed with the third-grade students being trained during 2009-2010 autumn semester in 
Karadeniz Technical University, Department of Interior Architecture. 17 students in total, particularly 15 female and 
2 male students were enrolled in the research.  
The students were divided into two different groups of ‘experiment’ and ‘control’ for the research. Experiment 
group included 9 students in total consisting of 8 female and 1 male, whereas the control group included 8 students 
in total consisting of 7 female and 1 male students. Previous levels of success of the students for the lecture to be 
applied were taken into consideration while creating these groups. 
The related subject was given by the researchers to the students of experiment group by creative drama method, 
and by the lecturer of the class to students of control group by traditional, oral lecturing. The exemplary class plans 
 
1 See AdÕgüzel H. Ö., Üstünda÷ T., Öztürk A. (2007). ølkö÷retimde Drama, A. Öztürk (Ed.), Eskiúehir: Anadolu Üniversitesi 
YayÕnlarÕ. 
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prepared by the researchers were applied with the experiment group in creative drama process of 3 hours, (Figure 1, 
Figure 2). 
 
  
    
 
    
 
     
Figure 1. Application of Creative Drama 
 
 
           
Figure 2. Research Model 
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Experimental study included the following: 
I. Evaluation Scale (Survey)  
II. Open-End Evaluation Test Consisting of 5 Questions. 
Comparison of both groups was performed according to the data obtained by the methods mentioned above. 
 “Evaluation scale (survey)” mentioned above was used to measure the attitudes of the students of experiment 
group where the creative drama method was used in the research about the application performed within the scope 
of “Furniture History”. The evaluation scale consists of 11 articles and a fill-in-the-blanks table designed to examine 
the concepts learnt about the topics of the class. 
   The scale including articles arranged positively was a measuring tool of Likert type with five grades. The 
reactions for the articles were graded as “strongly disagree”, “disagree”, “moderately agree”, “quite agree” and 
“strongly agree”. Additionally, a section for taking the opinions of the students about the application was arranged. 
 “Open-end evaluation test consisting of 5 questions” was conducted on the groups after three weeks following 
the application in order to evaluate the relationship between permanence of knowledge and duration and to examine 
the effect of the method on level of learning. The results are given below: 
Average of the scores of students of the experiment group (57,44) was higher than that of the students of control 
group (30,12). T test was giving in order to determine whether the diference between two averages is important or 
not. 0.05 is used as meaningfulness level and when  p<0,05 it is accepted that there is a relation and a meaningful 
dependence. According to the results, the difference in averages of scores between experiment and control grups is 
found important in statistical point of view. (t(15) = 3,303; p<0,05), (Table 1). 
 
Table 1. T test results for scores of experiment and control groups in ‘evaluation test’ 
 
 N X  S Sd t p 
Experiment Group 9 57,44 15,436 
Control Group 8 30,12 18,665 15 3,303 0,005 
 
Therefore it can be concluded that there is a significant difference between two groups taking the test with regard 
to permanence of knowledge and level of learning.  Evaluation results of the students of experiment group applied 
with drama method indicates a positive difference. 
Besides, examining the “evaluation scale (survey)” applied to the students in the experiment group; it is observed 
that almost all of the students have positive thoughts and attitudes towards the study. Some of the comments in the 
evaluation scale applied to the students in this group are as follows: “Drama applications shouldn’t only directed 
towards this lesson”, “With this expression method we get rid of passiveness and hold the mind awake contuniously. 
We appropriate  the  topics  by  going into  the  subject”,  “Taking place  of  the  designers,  trying  to  think  as  them and 
interrogating  how the designs was done help us to learn the topic beter”, “Being active in lesson not only  with 
eyesight and sense of hearing but also all of our senses provide us to understand the subjects better. I think that it is 
effective in long lasting learning”.  
Examining the research findings, we can say that we observed a difference in the learning levels and 
memorability of the information between the experiment group practicing the creative drama method and the control 
group practicing the conventional teaching method in favor of the experiment group. 
3. Conclusion and Suggestions 
In the design education, we can benefit from the creative drama method in theoretical and applied classes to 
develop the imagination of students, to develop the productivity and enable aesthetic development, to help the 
individual form new ideas and perspectives and to increase the memorability of information. 
It is quite important in terms of developing creativity for the students to comprehend the topics in many classes, 
to retain the obtained information and to attend the lessons in the design education. In other words, a high level of 
concentration and attentiveness is a must. With the drama method, the students are kept active all along the class and 
are enabled to convey their feelings and thoughts freely, thus a high level of attentiveness and concentration is 
obtained. In the subjective qualities that drama embodies, all these expectations can be fulfilled.  
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